
Recent Studies Link School 
Attendance to Youth Suicide  

Research 
suggests the 

outdated 
standardized 

education model 
may have severe 
consequences 
for students.  

https://catalyst.independent.org/2023/01/03/school-attendance-suicide/


Do school board directors and 
superintendents bear responsibility for the 

youth mental health crisis?  
Itôs time to hold district-level administrators accountable. Look at the data in your district: 

students are struggling with anxiety, depression, and feelings of hopelessness. These 

troubling outcomes are a direct result of decisions to preserve a one-size-fits-all model 

that was designed over a century ago to train factory workers, not people living in the 

21st century.  

Overwhelming evidence now links this model to 

the mental health challenges faced by millions of 

students. If school districts refuse to act in the 

best interest of the students under their care, they 

should be held accountable. At a minimum, they 

should provide an option for alternative student-

centered schools that celebrate each studentôs 

unique potential and individuality and provide 

counseling for those who remain to mitigate the many psychological harms caused by 

standardized education. At best, they should transform every public school classroom to 

reflect the modern understanding of childhood learning and development.  

ñéif we build the right systemsðwith the best knowledge 

and stakeholder engagement, and continuously improved 

based on what we know about how children learn and 

developðthen each young person can not only succeed in 

school but also find their path in life. The opportunities 

they find will match their individual talents and interests, 

and they will thrive in and contribute to their communities, 

benefiting us all. Building these systems is an urgent, 

immediate and long-term venture, and the science of 

learning and development can help show the way.ò 

ñHow the Science of Learning and Development Can Transform 

Educationò May  2020.  

Every Student Deserves the Opportunity to Reach their Full 

Potential and the Science of  Learning will Show Us How  

 

https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf
https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf


A Lynden, WA, family was 

devastated after their 7th-grade 

daughter, Vylit, took her life as a 

result of bullying in her public 

school. To add insult to injury, 

school personnel blamed the 

suicide on her mental health, not 

the effects of severe bullying from 

her classmates. The family lays 

100% of the blame on the schoolôs 

refusal to confront the bullying. 

Vylet had no history of mental 

illness or other mental health 

challenges prior to the bullying. 

Her father told us, ñShe was an 

absolute sweetheart.ò   

The reality is that bullying is a standard fixture of standardized education, not an 

occasional outlier. Extensive research has concluded that negative mental health 

outcomes are a direct result of the one-size-fits-all education model. This model is 

neither safe nor appropriate for children. 

Unfortunately, superintendents and school board directors defend the 19th-century 

age-based, standardized, factory model. Research shows that these policymakers 

commonly put adult interest over student well-being. 

We now know how to create the conditions that could have prevented Vylitôs suicide. 

Backed by the modern understanding of childhood learning and development, schools 

that adopt student-centered models see astounding results.  

In fact, there are many stories of students getting off their anxiety medication just by 

switching from a standardized classroom to a student-centered one.  

One example comes from a recent episode of the LiberatED Podcast. In it, a former 

public school teacher, Tekeeta Funchess, explained how her daughter is now 

completely off of her anxiety medications and no longer needs counseling for anxiety 

since starting at a student-centered microschool.  

The Link Between Public School Attendance and Youth Suicide is Not Theoretical.  

It is Real and Tragic.  
It is Likely Happening in Your District.  

 

A photo of Vylit displayed at a reflective gathering after 

her suicide. Photo credit: Ashley Hiruko/ Lynden 

Tribune. Used with permission from Vylitôs family.  

https://www.hoover.org/sites/default/files/2024-10/EFC_OursToSolve_Web_101824.pdf
https://podcasts.apple.com/us/podcast/shes-off-her-anxiety-and-adhd-meds-stephanie-harper/id1608978473?i=1000587942657


 

Washington State Students in Crisis  
Outdated Model linked to the Rising Threat of  Youth Suicide  

The failure of Washington State school board directors and superintendents to 

apply to the modern understandings of childhood growth and development has 

resulted in the entrenchment of the standardized model and a denial of the 

solution put forth by education experts across the globe. 

To address the youth mental health crisis, we must completely reimagine public 

education.  

For many students in Washington State, the century-old age-based standardized 

learning environment is neither safe nor appropriate, leading many students to 

contemplate suicide, plan suicide, or even take their own lives. 

School board directors and superintendents have the power to address the youth 

suicide crisis by breaking their reliance on a structurally flawed education model.  

By replacing it with a student-centered, multi-age, holistic, and personalized 

model, they have the opportunity to significantly address our stateôs youth 

mental health crisis, including the potential to reduce youth suicide.  

 
Students without 

Disabilities 

Students with 

Disabilities Difference 

Feeling Nervous, Anxious, or on Edge  62.2% 77.7% +15.5% 

Unable to Control or Stop Worrying  50.4% 67.4% +17.0% 

Generalized Anxiety 32.7% 49.0% +16.3% 

Depressive Feelings  29.1% 44.6% +15.5% 

Contemplation of Suicide  16.1% 25.9% +9.8% 

Plan to Attempt Suicide  14.7% 23.5% +8.8% 

Attempted Suicide  7.4% 12.6% +5.2% 

Whatcom County Results from the 2023 Healthy Youth Survey  
(10th Grade) 

https://ideas.repec.org/a/uwp/jhriss/v59y2024isps227-s255.html
https://www.askhys.net/


 

A 2021 study from the Center for Disease Control and Prevention (CDC) found disturbing 

mental health trends among US high school students.  

¶ 42% felt persistently sad or hopeless. 

¶ 29% experienced poor mental health. 

¶ 22% seriously considered attempting suicide. 

¶ 10% attempted suicide. 

National Youth Mental Health Crisis  

The study also mentioned that the best way to address the student mental health crisis is 

to promote connectivity between children, their school community, and their families. 

Such prevention strategies even help prevent drug use and violence. This echoes the 

advice of mental health experts and hundreds of  peer-reviewed studies.  

Furthermore, the CDC says that schools need 

to be on the on front line and create 

environments where children feel a sense of 

belonging and connection.  

One of the core principles of student-

centered education is that children feel a 

sense of connectedness and belonging 

throughout their school years.  

 

The 2023 Healthy Youth Survey, conducted by Washington State agencies, received 

results from 6th, 8
th
, 10

th
, and 12th graders. The data echoed the disturbing findings 

found by the CDC at the national level. Here is a sampling of a few of the ominous 

statistics about Washington State Youth:  

¶ 35.7% of 6
th
 graders often or almost always disliked school.  

¶ 20.3% of 6
th
 graders seriously considered attempting suicide. 

¶ 6.8% of 6
th
 graders attempted suicide. 

¶ 12.6% of 8
th
 graders made a suicide plan. 

¶ 27.1% of 8
th
 graders felt persistently sad or hopeless. 

¶ 54.6% of 8
th
 graders were bothered by feeling nervous, anxious, or on 

edge. 

¶ 43.0% of 8
th
 graders were bothered by not being able to stop or control 

worrying. 

WA State Youth Mental Health Crisis  

https://www.cdc.gov/children-mental-health/data-research/index.html
https://scholar.google.com/scholar?start=0&q=youth+connectivity+and+mental+health
https://youtu.be/DoQjbv8i5Fc?si=wRktYUMpTbAT13Tm&t=671
https://youtu.be/DoQjbv8i5Fc?si=wRktYUMpTbAT13Tm&t=671
https://www.youtube.com/watch?v=DoQjbv8i5Fc&t=671s
https://www.askhys.net/


Key points from the article and related research on self -directed learning:  

¶ Children who feel connected to their schools are happier, more relaxed, and more 

motivated learners. A strong sense of belonging is associated with improved mental 

health outcomes.  

¶ Students who experience school belonging perform better academically, stay 

engaged in their studies, and are less likely to drop out.  

¶ Supportive relationships with adults such as teachers play a critical role in buffering 

childhood stress.  

¶ Schools that implement trauma-

informed practicesðsuch as 

nurturing connections, positive 

reinforcement, and emotional 

regulation activitiesðcan create 

environments where children 

feel safe and supported. This 

helps mitigate the effects of 

adverse experiences. 

tŀǊŜƴǘǎ ǎŜƴŘ ǘƘŜƛǊ ƪƛŘǎ ǘƻ ǎŎƘƻƻƭ ōŜŎŀǳǎŜ ǘƘŜȅ ōŜƭƛŜǾŜ ƛǘΩǎ ƎƻƻŘ ŦƻǊ ǘƘŜƳΦ .ǳǘ ǿƘŀǘ ƛŦ ƛǘΩǎ 
ŀŎǘǳŀƭƭȅ ƘŀǊƳƛƴƎ ǘƘŜƳΚ  
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https://www.youtube.com/live/QwJBeEYm_B8
https://www.nyu.edu/about/news-publications/news/2015/august/nyu-study-examines-top-high-school-students-stress-and-coping-mechanisms.html
https://www.youtube.com/live/QwJBeEYm_B8


The Potential Link Between Youth Suicide 
and the Standardized Education Model  

Our political discourse tends to blame youth suicide on access to guns, poor 

parenting, bullying, and untreated mental health conditions. Meanwhile, the role of 

the standardized, age-based, teacher-centered education model gets little, if any, 

attention.  

The plain fact is that this outdated education model too often fails to create a sense 

of belonging and connectiveness among students. On the other hand, meeting 

childrenôs mental health needs through an environment of student-centered 

classrooms connected to the greater community could not be more proactive. 

If we are going to assign blame for youth suicide, we need to start looking at the 

education policymakers as well. They truly have had a viable solution in their hands 

the whole time.  



! ȴɊʆ Ɋȍ ʎɸ ȴȜȰǳȴʭ ɰǳȽǳȽǤǳɰ ʆȖǳ 
Ȏȴǳǳ ʧǳ ȍǳȴʆ ǈɸ ǥȖȜȴǬɰǳȿ ǈʆ ʆȖǳ 
Ɋȿɸǳʆ Ɋȍ ɸʎȽȽǳɰ ʦǈǥǈʆȜɊȿḼ 
ȍɊȴȴɊʧǳǬ Ǥʭ ʆȖǳ ǈȿʬȜɊʎɸ 
ǈȿʆȜǥȜɭǈʆȜɊȿ Ɋȍ ǤǈǥȰ-ʆɊ-ɸǥȖɊɊȴ 
ʆȜȽǳṁ fɊɰ ɸɊȽǳ ǥȖȜȴǬɰǳȿ ǈȿǬ 
ʆǳǳȿǈȎǳɰɸḼ ʆȖǳ ɸʆǈɰʆ Ɋȍ ǈ ȿǳʧ 
ɸǥȖɊɊȴ ʭǳǈɰ Ȏǳȿǳɰǈʆǳɸ ȜȿʆɊȴǳɰǈǤȴǳ 
ȴǳʦǳȴɸ Ɋȍ ǈȿʬȜǳʆʭ ǈȿǬ ǬǳɭɰǳɸɸȜɊȿṁ 
fɊɰ ǈ Ǭǳɸɭǳɰǈʆǳ ɭɊɰʆȜɊȿ Ɋȍ ʆȖǳɸǳ 
ʭɊʎȿȎ ɭǳɊɭȴǳḼ ɸʎȜǥȜǬǳ ɸǳǳȽɸ ȴȜȰǳ 
ʆȖǳ Ɋȿȴʭ ǳʬȜʆṁ 

! ȿǳʧ ɸʆʎǬʭḼ ɭʎǤȴȜɸȖǳǬ ʆȖȜɸ 
ȽɊȿʆȖ Ǥʭ ʆȖǳ ·ǈʆȜɊȿǈȴ =ʎɰǳǈʎ Ɋȍ 
MǥɊȿɊȽȜǥ èǳɸǳǈɰǥȖ ṓ·=MèṔḼ ̙ȿǬɸ 
ǈ ɸʆɰȜȰȜȿȎ ǥɊɰɰǳȴǈʆȜɊȿ Ǥǳʆʧǳǳȿ 

ǈʆʆǳȿǬǈȿǥǳ Ȝȿ ɸǥȖɊɊȴ ǈȿǬ ȜȿǥȜǬǳȿǥǳɸ Ɋȍ ʭɊʎʆȖ ɸʎȜǥȜǬǳɸṁ !ȿǈȴʭʷȜȿȎ ɸǳʦǳɰǈȴ ɭɰǳ- 
ǈȿǬ ɭɊɸʆ-ɭǈȿǬǳȽȜǥ Ǭǈʆǈ ɸǳʆɸḼ ʆȖǳ ɰǳɸǳǈɰǥȖǳɰɸ ǥɊȿǥȴʎǬǳ ṪʆȖǈʆ ʭɊʎʆȖ 
ɸʎȜǥȜǬǳɸ ǈɰǳ ǥȴɊɸǳȴʭ ʆȜǳǬ ʧȜʆȖ Ȝȿ-ɭǳɰɸɊȿ ɸǥȖɊɊȴ ǈʆʆǳȿǬǈȿǥǳṁṫ !ǥǥɊɰǬȜȿȎ ʆɊ 
ʆȖǳ ɭǈɭǳɰṭɸ ǈʎʆȖɊɰɸḼ ʭɊʎʆȖ ɸʎȜǥȜǬǳɸ ȍǈȴȴ ǬʎɰȜȿȎ ʆȖǳ ɸʎȽȽǳɰ ȽɊȿʆȖɸ ǈȿǬ 
ɰȜɸǳ ǈȎǈȜȿ ʧȖǳȿ ɸǥȖɊɊȴ ǤǳȎȜȿɸṁ ·ɊʆǈǤȴʭḼ ʆȖǳʭ ȍɊʎȿǬ ʆȖǈʆ Ȝȿ ǈɰǳǈɸ Ɋȍ ʆȖǳ ąð 
ʧȖǳɰǳ ɸǥȖɊɊȴ ǤǳȎȜȿɸ Ȝȿ !ʎȎʎɸʆḼ ʭɊʎʆȖ ɸʎȜǥȜǬǳ ɰǈʆǳɸ ǈȴɸɊ Ȝȿǥɰǳǈɸǳ Ȝȿ !ʎȎʎɸʆḼ 
ʧȖȜȴǳ Ȝȿ ǈɰǳǈɸ ʆȖǈʆ ǤǳȎȜȿ ɸǥȖɊɊȴ Ȝȿ ðǳɭʆǳȽǤǳɰḼ ʆȖǳ ʭɊʎʆȖ ɸʎȜǥȜǬǳ ɰǈʆǳ 
ǬɊǳɸȿṭʆ Ȝȿǥɰǳǈɸǳ ʎȿʆȜȴ ʆȖǳȿṁ  

þȖȜɸ ȿǳʧ ɸʆʎǬʭ ǳǥȖɊǳɸ ǳǈɰȴȜǳɰ ̙ȿǬȜȿȎɸ ȍɰɊȽ ĝǈȿǬǳɰǤȜȴʆ ąȿȜʦǳɰɸȜʆʭ 
ɰǳɸǳǈɰǥȖǳɰɸ ʧȖɊ ǬȜɸǥɊʦǳɰǳǬ ǈ ɸȜȽȜȴǈɰ ȴȜȿȰ Ǥǳʆʧǳǳȿ ɸǥȖɊɊȴ ǈʆʆǳȿǬǈȿǥǳ ǈȿǬ 
ʭɊʎʆȖ ɸʎȜǥȜǬǈȴ ȜǬǳǈʆȜɊȿ ǈȿǬ ǈʆʆǳȽɭʆɸṁ þȖǈʆ ɰǳɸǳǈɰǥȖḼ ɭʎǤȴȜɸȖǳǬ Ȝȿ ʆȖǳ 
ȭɊʎɰȿǈȴ åǳǬȜǈʆɰȜǥɸ Ȝȿ ᶢᶠᶡᶨḼ ȴɊɊȰǳǬ ǈʆ ȖɊɸɭȜʆǈȴ ǳȽǳɰȎǳȿǥʭ ɰɊɊȽ ǈȿǬ ȜȿɭǈʆȜǳȿʆ 
Ǭǈʆǈ Ǥǳʆʧǳǳȿ ᶢᶠᶠᶨ ǈȿǬ ᶢᶠᶡᶥṁ ṪþȖǳ ȴɊʧǳɸʆ ȍɰǳɯʎǳȿǥʭ Ɋȍ ǳȿǥɊʎȿʆǳɰɸ ɊǥǥʎɰɰǳǬ 
ǬʎɰȜȿȎ ɸʎȽȽǳɰ ȽɊȿʆȖɸḼṫ ʆȖǳ ĝǈȿǬǳɰǤȜȴʆ ǈʎʆȖɊɰɸ ǥɊȿǥȴʎǬǳǬṁ ṪåǳǈȰɸ ʧǳɰǳ 
ȖȜȎȖǳɸʆ Ȝȿ ȍǈȴȴ ǈȿǬ ɸɭɰȜȿȎṁ ÂǥʆɊǤǳɰ ǈǥǥɊʎȿʆǳǬ ȍɊɰ ȿǳǈɰȴʭ ʆʧȜǥǳ ǈɸ Ƚǈȿʭ 
ǳȿǥɊʎȿʆǳɰɸ ǈɸ ɰǳɭɊɰʆǳǬ Ȝȿ ¦ʎȴʭḼṫ ʆȖǳʭ ȍɊʎȿǬṁ 

uȿʆǳɰǳɸʆȜȿȎȴʭḼ ǤɊʆȖ ʆȖǳ ᶢᶠᶡᶨ ĝǈȿǬǳɰǤȜȴʆ ɰǳɸǳǈɰǥȖǳɰɸ ǈȿǬ ʆȖǳ ·=Mè ɸʆʎǬʭ 
ǈʎʆȖɊɰɸ ǳʬɭȴǈȜȿ ʆȖǈʆ ʆȖǳ ɸǳǈɸɊȿǈȴ ʭɊʎʆȖ ɸʎȜǥȜǬǳ ɭǈʆʆǳɰȿ Ȝɸ ǬȜȍȍǳɰǳȿʆ ȍɰɊȽ ʆȖǈʆ Ɋȍ 
ǈǬʎȴʆɸṁ þȖǳ ·=Mè ɰǳɸǳǈɰǥȖǳɰɸ ǬȜǬ ȿɊʆ ̙ȿǬ ʆȖǳ ɸǈȽǳ ɸǥȖɊɊȴ-ɸʎȜǥȜǬǳ ȴȜȿȰ ȍɊɰ 
ʭɊʎȿȎ ǈǬʎȴʆɸ ǈȎǳɸ ᶡᶩ ʆɊ ᶢᶥḼ ʧȖȜȴǳ ʆȖǳ ȴǳǈǬ ǈʎʆȖɊɰ Ɋȿ ʆȖǳ ĝǈȿǬǳɰǤȜȴʆ 
ɸʆʎǬʭ ʆɊȴǬ þȖǳ ·ǳʧ ĤɊɰȰ þȜȽǳɸ ʆȖǈʆ ɸʎȽȽǳɰʆȜȽǳ Ȝɸ ʆȖǳ ɭǳǈȰ ɭǳɰȜɊǬ ȍɊɰ ǈǬʎȴʆ 
ɸʎȜǥȜǬǈȴ ʆǳȿǬǳȿǥȜǳɸḼ Ǥʎʆ Ȝɸ ʆȖǳ ȴɊʧǳɸʆ ɭǳɰȜɊǬ ȍɊɰ ʭɊʎʆȖ ɸʎȜǥȜǬǈȴ ʆǳȿǬǳȿǥȜǳɸṁ  

 

Click here to read 

the article online. 

Studies Link School Attendance with Suicide  

https://www.nber.org/system/files/working_papers/w30795/w30795.pdf
https://publications.aap.org/pediatrics/article/141/6/e20172426/37690/Hospitalization-for-Suicide-Ideation-or-Attempt?autologincheck=redirected
https://www.nytimes.com/2018/05/16/well/family/suicide-adolescents-hospital.html?module=WatchingPortal&region=c-column-middle-span-region&pgType=Homepage&action=click&mediaId=none&state=standard&contentPlacement=17&version=internal&contentCollecti
https://fee.org/articles/new-study-shows-the-striking-correlation-between-school-attendance-and-youth-suicides/
https://fee.org/articles/new-study-shows-the-striking-correlation-between-school-attendance-and-youth-suicides/


ĤɊʎʆȖ ɸʎȜǥȜǬǳ ɰǈʆǳɸ Ȗǈʦǳ Ǥǳǳȿ ǥȴȜȽǤȜȿȎ Ɋʦǳɰ ʆȖǳ ɭǈɸʆ ǬǳǥǈǬǳḼ ȴǳǈʦȜȿȎ 
ɭǈɰǳȿʆɸḼ ǳǬʎǥǈʆɊɰɸḼ ǈȿǬ ɭɊȴȜǥʭȽǈȰǳɰɸ ʆɊ ɭɰɊɭɊɸǳ ʦǈɰȜɊʎɸ ɰǳȽǳǬȜǳɸṁ þȖǳ 
ȍǳǬǳɰǈȴ ȎɊʦǳɰȿȽǳȿʆḼ ȍɊɰ ǳʬǈȽɭȴǳḼ ɰǳǥǳȿʆȴʭ ǈȴȴɊǥǈʆǳǬ ȖʎȿǬɰǳǬɸ Ɋȍ ȽȜȴȴȜɊȿɸ Ɋȍ 
ǬɊȴȴǈɰɸ ʆɊ ǥɊȽǤǈʆ ʆȖǳ ʭɊʎʆȖ Ƚǳȿʆǈȴ ȖǳǈȴʆȖ ǥɰȜɸȜɸ Ȝȿ ɸǥȖɊɊȴɸṁ =ʎʆ ʧȖǈʆ Ȝȍ 
ɸǥȖɊɊȴɸ ǈɰǳ ʆȖǳ ȽǈȭɊɰ ɸɊʎɰǥǳ Ɋȍ ʆȖǳ ʭɊʎʆȖ Ƚǳȿʆǈȴ ǥɰȜɸȜɸṂ þȖǳ ·=Mè ǈȿǬ 
ĝǈȿǬǳɰǤȜȴʆ ̙ȿǬȜȿȎɸ ɸʎȎȎǳɸʆ ʆȖǈʆ ʆȖǳ ɭɰɊǤȴǳȽ Ƚǈʭ Ǥǳ ɸǥȖɊɊȴȜȿȎ Ȝʆɸǳȴȍṁ 

=ɊɸʆɊȿ >ɊȴȴǳȎǳ ɭɸʭǥȖɊȴɊȎʭ ɭɰɊȍǳɸɸɊɰḼ åǳʆǳɰ gɰǈʭḼ Ȗǈɸ ȴɊȿȎ Ǥǳǳȿ ɸɊʎȿǬȜȿȎ 
ʆȖǳ ǈȴǈɰȽ Ɋȿ ʆȖǳ ȖǈɰȽɸ Ɋȍ ȍɊɰǥǳǬ ɸǥȖɊɊȴȜȿȎ ȍɊɰ ʭɊʎȿȎ ɭǳɊɭȴǳṁ uȿ 
ȖȜɸ åɸʭǥȖɊȴɊȎʭ þɊǬǈʭ ǤȴɊȎḼ gɰǈʭ ʧɰȜʆǳɸḻ ṪþȖǳ ȜȿǥɰǳǈɸǳǬ ʆȜȽǳḼ ʆǳǬȜʎȽḼ ǈȿǬ 
ɸʆɰǳɸɸ Ɋȍ ɸǥȖɊɊȴȜȿȎ Ȝɸ ǤɰȜȿȎȜȿȎ Ƚǈȿʭ ȰȜǬɸ ʆɊ ʆȖǳ ǤɰǳǈȰȜȿȎ ɭɊȜȿʆ Ɋɰ 
ǤǳʭɊȿǬḼ ǈȿǬ ȽɊɰǳ ǈȿǬ ȽɊɰǳ ɭǳɊɭȴǳ ǈɰǳ ǤǳǥɊȽȜȿȎ ǈʧǈɰǳ Ɋȍ ʆȖǈʆṁ uʆ ǥǈȿ 
ȿɊ ȴɊȿȎǳɰ Ǥǳ ǤǳȴȜǳʦǳǬ ʆȖǈʆ ɸǥȖɊɊȴȜȿȎ Ȝɸ ǈ ǤǳȿȜȎȿ ǳʬɭǳɰȜǳȿǥǳ ȍɊɰ ǥȖȜȴǬɰǳȿṁ 
þȖǳ ǳʦȜǬǳȿǥǳ ʆȖǈʆ Ȝʆ ȜȿǬʎǥǳɸ ɭǈʆȖɊȴɊȎʭ Ȝɸ ɊʦǳɰʧȖǳȴȽȜȿȎṁṫ 

gɰǈʭ ȜȿɸʆǳǈǬ ǈǬʦɊǥǈʆǳɸ ȍɊɰ ɸǳȴȍ-ǬȜɰǳǥʆǳǬ ǳǬʎǥǈʆȜɊȿḼ ȜȿǥȴʎǬȜȿȎ 
ʎȿɸǥȖɊɊȴȜȿȎḼ ðʎǬǤʎɰʭ ɸǥȖɊɊȴȜȿȎḼ ǈȿǬ ʆȖǳ ɭɊʆɭɊʎɰɰȜ Ɋȍ ɸǳȴȍ-ǬȜɰǳǥʆǳǬ 
ȴǳǈɰȿȜȿȎ ǥǳȿʆǳɰɸ ʆȖǈʆ Ȗǈʦǳ Ǥǳǳȿ ɸɭɰɊʎʆȜȿȎ Ɋʦǳɰ ʆȖǳ ɭǈɸʆ ʆʧɊ ǬǳǥǈǬǳɸṁ  

u ɭɰɊ̙ȴǳǬ Ƚǈȿʭ Ɋȍ ʆȖǳɸǳ ȽɊǬǳȴɸ Ȝȿ Ƚʭ ᶢᶠᶡᶩ ąȿɸǥȖɊɊȴǳǬ ǤɊɊȰḼ ȜȿǥȴʎǬȜȿȎ Ɋȿǳ 
ɸǳȴȍ-ǬȜɰǳǥʆǳǬ ȴǳǈɰȿȜȿȎ ǥǳȿʆǳɰ Ȝȿ µǈɸɸǈǥȖʎɸǳʆʆɸḼ =ǈʭ ðʆǈʆǳ «ǳǈɰȿȜȿȎ >ǳȿʆǳɰḼ 
ȍɊʎȿǬǳǬ Ǥʭ ȍɊɰȽǳɰ ɭʎǤȴȜǥ ɸǥȖɊɊȴ ʆǳǈǥȖǳɰ gǳɊɰȎǳ åɊɭȖǈȽ Ȝȿ ᶢᶠᶡᶤ ǈȿǬ ɭǈɰʆ 
Ɋȍ ʆȖǳ «ȜǤǳɰǈʆǳǬ «ǳǈɰȿǳɰɸ ȽȜǥɰɊɸǥȖɊɊȴ ȿǳʆʧɊɰȰṁ  

Ṫ! ȖʎȎǳ ȿʎȽǤǳɰ Ɋȍ ʆȖǳ ȿǳʧ ɸʆʎǬǳȿʆɸ ʧȖɊ ǥɊȽǳ ʆɊ ʎɸ ǈɰǳ ɭɰǳɸǳȿʆȜȿȎ 
ɸɊȽǳ ȰȜȿǬ Ɋȍ ǈȿʬȜǳʆʭ ǬȜɸɊɰǬǳɰḼ ǈȿǬ ʧǳ ̙ȿǬ ʆȖǈʆ ǈȴȽɊɸʆ ǈȴȴ Ɋȍ ʆȖǳȽ ǈɰǳ 
ɸȜȎȿȜ̙ǥǈȿʆȴʭ ȜȽɭɰɊʦǳǬ ʧȜʆȖȜȿ ʧǳǳȰɸ Ɋȍ ȭɊȜȿȜȿȎ ʆȖǳ ǥǳȿʆǳɰḼṫ ɸǈʭɸ åɊɭȖǈȽ 
Ȝȿ ąȿɸǥȖɊɊȴǳǬṁ Ṫu Ȏǳʆ ǥǈȴȴɸ ȍɰɊȽ ʆȖǳɰǈɭȜɸʆɸ ǈɸȰȜȿȎ ʧȖǈʆ ʧǳ Ȗǈʦǳ ǬɊȿǳḾ u 
ʆȖȜȿȰ ʆȖǳ ɰǳǈȴ ɸʆɊɰʭ Ȝɸ Ȝȿ ʧȖǈʆ ʧǳ Ȗǈʦǳȿṭʆ ǬɊȿǳṁ Ğǳ Ȗǈʦǳȿṭʆ ȽǈǬǳ ǈȴȴ 
ʆȖǳȜɰ ǥȖɊȜǥǳɸ ȍɊɰ ʆȖǳȽḼ ʧǳ Ȗǈʦǳȿṭʆ ɸʆɰʎǥʆʎɰǳǬ ǈȴȴ Ɋȍ ʆȖǳȜɰ ǈʦǈȜȴǈǤȴǳ ʆȜȽǳḼ 
ǈȿǬ ʧǳ Ȗǈʦǳȿṭʆ ǥɊǳɰǥǳǬ ʆȖǳȽ ȜȿʆɊ ʎȿȿǈʆʎɰǈȴȴʭ ɰǳȎȜȽǳȿʆǳǬ ɭǈʆʆǳɰȿɸṁ 
MʦǳɰʭʆȖȜȿȎ ǥȖǈȿȎǳɸ ʧȖǳȿ ʭɊʎ ʆǈȰǳ ǥɊǳɰǥȜɊȿ Ɋʎʆ Ɋȍ ʆȖǳ ɭȜǥʆʎɰǳṁ 
þǳǳȿǈȎǳɰɸ ǈɰǳ ǈǥʆʎǈȴȴʭ ɯʎȜʆǳ Ȗǈɭɭʭ ɭǳɊɭȴǳ Ǥʭ ȿǈʆʎɰǳṁṫ 

uʆṭɸ ȿɊʆ ȭʎɸʆ ɸǳȴȍ-ǬȜɰǳǥʆǳǬ ǳǬʎǥǈʆȜɊȿǈȴ ȽɊǬǳȴɸ ʆȖǈʆ ǥǈȿ ȴǳǈǬ ʆɊ ɭɊɸȜʆȜʦǳ 
ʆɰǈȿɸȍɊɰȽǈʆȜɊȿɸ Ȝȿ ʭɊʎʆȖ Ƚǳȿʆǈȴ ȖǳǈȴʆȖṁ ðǥȖɊɊȴȜȿȎ ǈȴʆǳɰȿǈʆȜʦǳɸ Ɋȍ ǈȴȴ ȰȜȿǬɸ 
ǥǈȿ ɸɭǈɰȰ ɸȜȽȜȴǈɰ ɰǳɸʎȴʆɸṁ Âȿ ǈ ɰǳǥǳȿʆ ǳɭȜɸɊǬǳ Ɋȍ ʆȖǳ «ȜǤǳɰǈʆME åɊǬǥǈɸʆḼ 
ȍɊɰȽǳɰ ɭʎǤȴȜǥ ɸǥȖɊɊȴ ʆǳǈǥȖǳɰḼ þǳȰǳǳʆǈ fʎȿǥȖǳɸɸḼ ǳʬɭȴǈȜȿǳǬ ȖɊʧ Ȗǳɰ 
ǬǈʎȎȖʆǳɰ Ȝɸ ȿɊʧ ǥɊȽɭȴǳʆǳȴʭ Ɋȍȍ Ɋȍ Ȗǳɰ ǈȿʬȜǳʆʭ ȽǳǬȜǥǈʆȜɊȿɸ ǈȿǬ ȿɊ 
ȴɊȿȎǳɰ ȿǳǳǬɸ ǥɊʎȿɸǳȴȜȿȎ ȍɊɰ ǈȿʬȜǳʆʭ Ȝɸɸʎǳɸ ɸȜȿǥǳ ɸʆǈɰʆȜȿȎ ǈʆ ʆȖǳ ȿǳʧ 
µȜɸɸȜɸɸȜɭɭȜ ȽȜǥɰɊɸǥȖɊɊȴ ʆȖǈʆ fʎȿǥȖǳɸɸ ǥɊȍɊʎȿǬǳǬ Ȝȿ !ʎȎʎɸʆṁ  

 

https://www.cdc.gov/nchs/data/nvsr/nvsr69/nvsr-69-11-508.pdf
https://www.whitehouse.gov/briefing-room/statements-releases/2022/07/29/fact-sheet-biden-harris-administration-announces-two-new-actions-to-address-youth-mental-health-crisis/
https://www.psychologytoday.com/us/blog/freedom-learn/201612/why-our-coercive-system-schooling-should-topple
https://podcasts.apple.com/us/podcast/liberated-podcast/id1608978473?i=1000582283369
https://www.amazon.com/Unschooled-Well-Educated-Children-Conventional-Classroom/dp/1641600632/
https://www.baystatelearning.org/
https://liberatedlearners.net/
https://podcasts.apple.com/us/podcast/liberated-podcast/id1608978473?i=1000587942657


fɊɰʆʎȿǈʆǳȴʭḼ ȽɊɰǳ ɭǈɰǳȿʆɸ ǈȿǬ ǳǬʎǥǈʆɊɰɸ ǈɰǳ ȿɊʧ ɰǳȍʎɸȜȿȎ ʆɊ ɸǳʆʆȴǳ ȍɊɰ ʆȖǳ 
ɸǥȖɊɊȴȜȿȎ ɸʆǈʆʎɸ ɯʎɊ ȍɊɰ ǈ ʧȜǬǳ ʦǈɰȜǳʆʭ Ɋȍ ɰǳǈɸɊȿɸḼ ȜȿǥȴʎǬȜȿȎ Ȝʆɸ ɭɊʆǳȿʆȜǈȴ ɰɊȴǳ Ȝȿ 
ʆȖǳ ʭɊʎʆȖ Ƚǳȿʆǈȴ ǥɰȜɸȜɸṁ åǈɰǳȿʆɸ ǈɰǳ ȜȿǥɰǳǈɸȜȿȎȴʭ ɸǳǳȰȜȿȎ ǈȴʆǳɰȿǈʆȜʦǳɸ ʆɊ ɸǥȖɊɊȴḼ 
ɸʎǥȖ ǈɸ ȽȜǥɰɊɸǥȖɊɊȴɸḼ ȖɊȽǳɸǥȖɊɊȴ ǥɊȴȴǈǤɊɰǈʆȜʦǳɸḼ ȴǳǈɰȿȜȿȎ ɭɊǬɸḼ ǈȿǬ ɊʆȖǳɰ 
ȴǳǈɰȿǳɰ-ǥǳȿʆǳɰǳǬ ¨-ᶡᶢ ȴǳǈɰȿȜȿȎ ȽɊǬǳȴɸḼ ǈȿǬ ǳȿʆɰǳɭɰǳȿǳʎɰȜǈȴ ǳǬʎǥǈʆɊɰɸ ǈɰǳ 
ɰǳɸɭɊȿǬȜȿȎ ʆɊ ʆȖȜɸ ǬǳȽǈȿǬ Ǥʭ ȴǈʎȿǥȖȜȿȎ ȽɊɰǳ Ɋȍ ʆȖǳɸǳ ȽɊǬǳȴɸṁ  

fȜȿǬȜȿȎ ǈȿǬ ǤʎȜȴǬȜȿȎ ȽɊɰǳ ¨-ᶡᶢ ɸǥȖɊɊȴȜȿȎ ǈȴʆǳɰȿǈʆȜʦǳɸ ǥǈȿ Ȗǳȴɭ ȽɊɰǳ ɸʎȍȍǳɰȜȿȎ 
ʭɊʎȿȎ ɭǳɊɭȴǳ ʆɊ ȽǈȰǳ ǈ ȖǳǈȴʆȖʭ ǳʬȜʆ ȍɰɊȽ ɸǥȖɊɊȴ ǈȿǬ ǤǳȎȜȿ ʆɊ ȴȜʦǳ ǈȿǬ ȴǳǈɰȿ 
ȽɊɰǳ ȭɊʭȍʎȴȴʭṁ 

A RASH OF SUICIDES        From John Merrowôs book, Addicted to Reform 

What causes young people to decide to end their lives? While every story is different, I 

think we need to map the terrain that almost all of our adolescents occupy, because that 

environment may be harmfulðsometimes fatalðfor our children. I believe that some of 

our organizational structures are negative influences on children. A particular concern 

is the way we isolate our children by age and grade, from kindergarten through senior 

year of high school. 

When I was living in Palo Alto, California, five students from one high school ended their 

lives violently in less than two yearsðand more than a few others were prevented from 

trying, often at the last minute, by observant adults. That was in 2008-10, but despite the 

townôs best efforts to make whatever changes were needed to keep tragedy away, the 

problem persists, as The Atlantic noted in 2015: ñTwelve percent of Palo Alto high-school 

students surveys in the 2013-24 school year reported having seriously contemplated suicide 

in the past 12 months.ò (this is a wealthy community and envious by surrounding towns) 

And each suicide reverberates for a long, long time. Isabelle Blanchard was the junior class 

president at Gunn High School when a classmate committed suicide. ñI am fifteen years old 

and I just organized a memorial,ò she said to her mother, Kathleen, when she got home. 

Bolding and color in this article added for emphasis. 



Click here to read the article and watch the news video. 

Summary  
Researchers from the University of Texas Health Science Center at Houston studied data 

from more than 73,000 emergency room visits and hospitalizations between 2016 to 2021. 

They examined specifically for information on suicidality. 

They found that teen suicides and attempts increased by more than 32% nationally between 

2016 and 2019. Then in 2020, when many schools were shut down for much of the year due 

to restrictions put in place during the coronavirus pandemic, the rate dipped by 6.8%. 

When in-person classes resumed for many U.S. schools in 2021, suicides and attempts 

among teens spiked by 23%. 

According to the study, seasonal patterns showed peaks in teen suicide rates throughout the 

months of April and October during 2021 and the pre-pandemic years. 

Researchers concluded that the existence of seasonal patterns as well as the 

unexpected decrease in suicide rates after spring 2020 school closures 

shows a possible link between suicidality and the U.S. school calendar. 

https://abc7ny.com/covid-pandemic-teen-suicide-rates/13526479/
https://abc7ny.com/covid-pandemic-teen-suicide-rates/13526479/


Public schools in Washington State are grappling with a profound crisis as the 

education model they use and defend emerges as a potential significant contributor 

to youth suicide ideation, attempts, and deaths.  

The rigid, industrial-era framework prioritizes uniformity over the diverse talents and 

potential of each student, fostering an unsafe learning environment that research 

now confirms exacerbates mental health struggles and deters academic success. 

The 2023 Washington State Healthy Youth Survey found that one in five high school 

students had seriously contemplated suicide, with nearly one in ten having 

attempted it. These distressing figures underscore a systemic failure deeply rooted 

in an antiquated, standardized educational model that has resisted modernization 

despite decades of research and scientific advancements.  

The resistance to completely redesign 

this model based on modern science 

has had devastating consequences, 

contributing not only to the mental 

health crisis but also to broader issues 

such as low-test scores, school 

violence, bullying, and substance 

abuse.  

This outdated approach fails to 

address the unique needs of students, 

leaving many feeling isolated, 

unsupported, and overwhelmed. The 

persistent adherence to the 

standardized model, despite evidence 

advocating for more personalized and 

adaptive educational strategies, has 

created a culture where studentsô 

emotional and psychological well-

being is often overlooked. As a result, 

the educational system in Washington 

State is not only failing to nurture the 

potential of its youth but is also 

inadvertently perpetuating a cycle of 

despair and disengagement. 

 

Washington Stateõs Standardized Education Model  
As a Contributing Factor to the Youth Mental Health Crisis, including Youth Suicide  

 

The Standardized System:  
A Legacy of the Industrial Era 

The current public education system in 

Washington State, like much of the U.S., was 

designed during the Industrial Revolution to 

produce efficient workers for factories. This 

model emphasizes uniformity and 

standardization over individuality. Students are 

molded into a one-size-fits-all system that fails 

to recognize their individuality, mental health, 

and unique learning needs. The consequences 

of this rigid system are dire. 

The Washington State Healthy Youth 

Survey shows that over 40% of high school 

students in Washington feel persistently sad or 

hopeless, with rates increasing steadily since 

2008. This pressure is particularly acute for 

marginalized groups, including students of 

color and students with disabilities who face 

higher rates of suicidal ideation and 

attempts. Schools, instead of being safe 

havens, have become breeding grounds for 

anxiety, depression, and hopelessness. 



 

 

Key Takeaways: 

¶ Superintendents manage a 100-year-old structurally flawed system, wasting 

valuable resources and student potential. 

¶ Superintendents need to lead a complete redesign in their districts. 

¶ School board directors are hindering the necessary change for improved 

student outcomes. 

¶ All students can thrive in a learning environment based on the modern science 

of learning and child development. 

¶ The age-based standardized model leads to poor state test results and 

increases feelings of anxiety, depression, and suicide among students. 

¶ Public schools are in a ñState of Emergencyò due to their continued use of the 

outdated model, not because of a lack of funds or the quality of teachers. 

¶ Students with Disabilities and other marginalized students are being oppressed 

by the standardized model and suffer the most.  

A Transformational Vision for Public Education  
From Convergence. A vision created with the input and support of the Presidents 
of the National Education Association and the American Federation for Teachers. 
 

An American Imperative: A New Vision of Public Schools 
From The School Superintendents Association. 
 

How the Science of Learning and Development Can 
Transform Education  
From The Science of Learning and Development Alliance (SoLD). 
 

Addicted to Reform: A 12-Step Program to Rescue Public 
Education 
From John Merrow, a preeminent US journalist covering public education for 40 

years. 
 

 

 

 

Ours to SolveðOnce and For All 
From the Education Futures Council. 

Evidence of  the Numerous Harms of   
Standardized Education  

 

 Many research papers published in reputable journals, reports from 
reputable organizations, and recognized experts in education call for 

transforming public schools to a student -centered model that sees the 
wondrous potential in each child. Here are a few of our òexpert witnesses.ó  



Convergence brought together a group of  28 educational 
scholars, practitioners, parents, advocates, and business 

and union leaders to create an evidence -based path 
forward in light of  the ongoing public education crisis. The 
resulting report  honored the divergent points of  view and 

values of  the diverse participants. A new nonprofit, 
Education Reimagined , was formed to support the vision.  

28 Vision Signatories:  

David Andrews, Dean, Johns 
Hopkins University School of 
Education  

Sig Behrens, General Manager of 
Global Education, Stratasys  

Stuart Butler, Senior Fellow, The 
Brookings Institution  

Sam Chaltain, Writer & 
Communications Strategist  

Dwight Davis, Assistant Principal, 
DC Public Schools  

Rehan Dawer, Founder, Ethica 
Global Alliance  

Nick Donohue, President & CEO, 
Nellie Mae Education Foundation  

Lily Eskelsen, President, National 
Education Association  

Maddie Fennell, Literacy Coach, 
2007 Nebraska Teacher of the Year  

Lizabeth Fogel, Ph.D., Director of 
Education, The Walt Disney 
Company   

Michael Hinojosa, former District 
Superintendent, Cobb County School 
District, GA  

Gis¯le Huff, Executive Director, 
Jaquelin Hume Foundation  

Jennifer Humke, Program Officer of 
Digital Media and Learning,  

MacArthur Foundation  

John Jackson, President & CEO, 
The Schott Foundation for Public 
Education  

Andrew Ko, Vice President and 
Head of  Europe for Enterprise 
Business, Samsung Electronics, 
former General Manager for Partners 
in Learning, Microsoft Corporation  

Bobbi Macdonald, Executive 
Director, City Neighbors Foundation, 
Inc.  

Marc Porter Magee, CEO & 
Founder, 50CAN  

Peter McWalters, former Rhode 
Island Commissioner of Elementary 
and Secondary Education  

Robert OôBrien, Principal, New York 
City Public School  

Judy Peppler, President & CEO, 
KnowledgeWorks  

Stephen Robinson, Superintendent 
of Schools, Episcopal Diocese of 
Honduras, former President 
Southern  Association of 
Independent Schools  

Shruti Sehra, Partner, New Profit 
Inc.  

Robert Sherman, Consultant, Social 
and Emotional Learning  

Stephan Turnipseed, former 
President, LEGO Education North 
America 

Randi Weingarten, President, 
American Federation of Teachers  

Jeff Weissglass, President Board of 
Education, Oak Park  and River 
Forest High School, IL  

Lara Knight, Wheatley School 
Leader K, IPP Houston High School  

Mark Wilding, Executive Director, 
PassageWorks Institute 

 

ñSIMPLY PUT, the current 

system was designed in a 

different era and structured for 

a different society. Our 

economy, society, and polity 

are increasingly at risk from 

an educational system that 

does not consistently prepare 

all children to succeed as 

adults and is least effective for 

the children facing the 

greatest social and economic 

challenges. Conversely, the Internet revolution has created a 

once-in-a-generation opportunity for new approaches to 

learning.ò 

 

ñWe believe that the current systemôs one-to-many approach to 

teaching, standardized curriculum, age-based cohorts, and 

classroom-contained instruction are all limitations on our 

childrenôs opportunities to learn and thrive in this changing world. 

Too often these system components leave teachers exhausted, 

parents frustrated, and children uninspired. We see that it is not 

enough to continually measure, tweak, and improve the system 

bit by bit. Such adjustments will not ultimately produce the 

results we want because they iterate a system fundamentally 

structured for standardization. In order to fulfill the purpose of 

education for all children and create extraordinary learning for 

each and every child, our system must be entirely transformed.ò 

 

 

Report from Convergence (2015)  

 

https://education-reimagined.org/wp-content/uploads/2021/01/A-Transformational-Vision-for-Education-in-the-US.pdf
https://education-reimagined.org/
https://education-reimagined.org/wp-content/uploads/2021/01/A-Transformational-Vision-for-Education-in-the-US.pdf


In 2021, after convening a collective of thought leaders in education, business, 

community, and philanthropy, The School Superintendents Association (AASA)  

released a report called ñAn American Imperative: A New Vision of Public Schoolsò 

that called for the holistic redesign of the public school system by 2025.  

Quotes from the report:  

ñWe have an opportunity to finally 

bring our schools into the future and 

transform them into nimble systems 

that can personalize and customize 

instruction and supports for ALL 

learners, while simultaneously 

restoring dignity and honor to 

teaching and reigniting the joy of 

learning for all.ò 

ñFor educators, these challenges 

demand that we evolve the public 

school system so that it can equitably 

and effectively meet the needs of ALL 

learnersðfrom those children who 

have been systematically marginalized to those with disabilities to those who benefit from 

more independence, and all in between. Action has never been more urgent or 

consequential. Superintendents, building principals, teachers, school boards, teachers 

unions, and community leaders all must accept responsibility for addressing our nationôs 

challenges and play a central role in defining and leading systemic change in our districts 

and schools. Achieving this level of accountability will ask all of us to redefine our roles 

and responsibilities in the education system.ò 

ñIf we are to finally and actually deliver learner-centered, equity-focused education to ALL 

learners, then we must experience a paradigm shift in how those in these positions 

function. While superintendents maintain the lead responsibility for systemic redesign, 

everyone in the learning ecosystem must lead, teach, and learn. Specifically, where 

administrators once managed and led, teachers once taught, and students once received 

instruction, all of those in these positions mustðto varying degreesðplay a role in 

redesigning the school system, reengineering instruction, and co-authoring learning.ò 

 

Report from The School Superintendents Association (2021)  
òWe believe there is no time for ad hoc or piecemeal changes to our schools.ó 

https://www.aasa.org/
https://files.eric.ed.gov/fulltext/ED613412.pdf
https://files.eric.ed.gov/fulltext/ED613412.pdf


The Science of Learning and Development 

Alliance (SoLD) leverages scientific insights to 

enhance educational practices and policies. Their 

mission is to create learning environments that 

support the development of every child, with a 

strong emphasis on advancing equity in education. 

The following quotes are from their report, ñHow 

the Science of Learning and Development Can 

Transform Educationò published in May of 2020.  

ñWe may profess to believe that all children are 

capable of learning, but our educational practices 

and policies too often reflect the opposite, 

including marginalizing those who don't respond to 

ótraditionalô K-12 educational approaches.ò (p. 3) 

ñ..too many capable and dedicated educators are 

basing their approaches on outdated paradigms.ò (p. 5) 

ñIf we can build systems that are deeply informed by the science and designed for equity, 

then the talents and skills of all children will be cultivated and revealedðto their benefit 

and to ours.ò (p. 5) 

ñ... all children can succeed in intentional, well-designed, developmental contextsé.the 

methods we currently use to develop, measure, and categorize ability are inadequate for, 

and in many cases undermining of, our goals.ò (p. 15) 

ñéif we build the right systemsðwith the best knowledge and stakeholder engagement, 

and continuously improved based on what we know about how children learn and 

developðthen each young person can not only succeed in school but also find their path 

in life. The opportunities they find will match their individual talents and interests, and 

they will thrive in and contribute to their communities, benefiting us all. Building these 

systems is an urgent, immediate and long-term venture, and the science of learning and 

development can help show the way. (p. 15) 

ñThis system was especially detrimental to young people of color and other 

underserved children, and often used the science of the time to justify a racist, 

classist, and oppressive system.ò (p. 5) 

Groundbreaking Report from the Science of  Learning 
and Development Alliance (2020)  

This report calls for the urgent need to completely redesign public education.  

It labels the current industrial -era, standardized education model as being racist, 
classist, and oppressive, and  particularly harmful to marginalized students.  

 

https://soldalliance.org/
https://soldalliance.org/
https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf
https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf
https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf
https://soldalliance.org/wp-content/uploads/2021/12/SoLD-Science-Translation_May-2020_FNL.pdf


A Warning From Americaõs Most 
Respected Education Journalist  
John Merrow, Ed.D., is a multiple-award winning journalist for NPR and PBS, and 

author of several books on education including Addicted to Reform (2017), The 

Influence of Teachers (2011), and Choosing 

Excellence (2001). The quotes below are from 

Addicted To Reform.  

ñBecause we have failed to come to grips with 

schoolingôs fundamental design flaw, every aspect of 

our schools falls short." 

ñIôve seen thousands of people trying to change 

education and nothing has really changed. They have 

been looking at the symptoms.ò  

ñLike most of the changes required to remake public 

education, this shiftðclose to 180 degree changeð

will not be easy. Some policies, procedures, and 

attitudes will have to change, and people who 

refuse to adapt will have to be moved out.ò 

We have been asking, ñHow 

smart is Johnny?ò  

We should have been 

asking, ñHow is Johnny 

Smart?ò  

- John Merrow 

John Merrow discussing his book, 

Addicted to Reform, with former NEA 

President Lily Eskelsen Garc²a.  

Watch the video HERE.   

 

https://youtu.be/krIe1M9w72o?si=r-WOZ1Ybk3KrLBIz


ñI believe that years of addiction to school reform 

are preventing us from coming to grips with a 

fundamental fact: the old system which sorts 

studentsðwhether by ability, income, or any other 

irrelevant distinctionðis flawed beyond repair. We 

must start anew to create schools that are designed 

to build on the strengths and potential of every 

child. And modern technology brings this within our 

reach. Itôs time to change. Time to kick the habit of 

school reform and act in the best interests of 

children, our economy, and our democracy. Beating 

an addiction is never easy, but we have to 

act.ò (page xxvii) 

 

ñHere's how school reform typically works. A 

specific educational problem is attacked vigorously 

until victory can be declared. Then we move on to a 

new problem and a new reform strategy. But after a 

decade or so, that first problem reemerges, leading to another reform strategy. Itôs a 

never-ending cycle, one that keeps us from confronting and addressing public 

educationôs real problem: an outmoded system of schooling that is harming many 

children and our nationôs future.ò (page 2) 

 

ñBut even if the establishment were to admit that itôs addicted to school reform, would 

that mean change? Sadly, it probably doesnôt work that way. At least in education, 

significant change seems to occur only after people realize theyôve hit bottom and can 

no longer tolerate the status quo. We havenôt hit bottom in public education because a 

lot of us feel that our schools are at least ógood enough.ô We have gotten so 

accustomed to mediocrity that we donôt realize the situation we are in. Some in 

positions of power know that significant changes would produce disruption and create 

losers, including education schools and testing companies. Doing nothing is 

easier.ò (page 18) 

 

ñThe process of school reform is unquestionable addictive. Its goalsðsuch as 

improving graduation rates, creating pre-school opportunities, or raising academic 

standardsðalways feel good and sound right. Moreover, each reform is narrow enough 

to be seen as achievable within a reasonable period of time. For these reasons, the 

hyper focused reformers, most of whom were and are privileged, white, and upper 

middleðclass, feel good about themselves and the work they are committed to. Like 

drug addicts, they get high on the work, their apparent success, and the adulation from 

the media and the public. Unfortunately, as with drug addicts, the high is temporary, 

lasting only until reality intervenes and it becomes clear that the problem 

persists.ò (page xxxviii) 

 



The Education Futures Council, co-chaired by former 

National Security Advisor and U.S. Secretary of State 

Condoleezza Rice and Jean-Claude Brizard, President and 

CEO of Digital Promise Global, has issued a stark warning: 

the current state of Americaôs public school system poses a 

significant threat to national security. The report highlights a 

troubling realityðpolicymakers, including school board 

directors and superintendents, have evolved into entities 

that often prioritize adult interests over student well-being. 

This systemic failure has led to a public education system 

that is in a state of emergency, with decisions that hinder 

rather than support the success of students. 

The council emphasizes that the existing structure of local school boards and state and 

federal agencies lacks coherence and strategic design, ultimately obstructing efforts to 

improve outcomes for all students. This dysfunction is underscored by the ñperplexing 

contradictionò of public schools, where strong community support, dedicated educators, 

and promising research coexist with inconsistent and often underwhelming academic 

results. 

The report calls for urgent, system-level reforms to address these fundamental barriers, 

asserting that educational excellence is critical to the societal contract supporting 

democracy and is inextricably tied to the nationôs success or failure. 

We believe this report calls for the need of a court intervention to require a third 

party oversight to hold school district accountable for implementing the modern 

science of learning and understanding as well as the overwhelming slew of 

evidence. They require help in overcoming their addiction to reforming a 

structurally flawed model. 

ñSchools operated and overseen by local school boardsˈoften called ñtraditionalò or 

ñdistrictò schoolsˈenroll 75 percent of all students in the United States and will continue to 

be a prominent part of the education landscape no matter what other schooling choices 

exist. The Council was unanimous in the view that dramatic action is no longer a matter of 

public urgency; it is a matter of public emergency. High-performing public schools are one of 

the cornerstones of a safe and healthy democracy. Providing a consistently high quality of 

education to all students, in all communities, entails a unique public trust, and the success 

or failure of that endeavor has a direct and determinative effect on the future prosperity and 

security of our country. Unless we urgently undertake a thorough revamp of the most 

utilized school option, our children will bear directly the harms of our complacency.ò (p. 4) 

Report from the Education Futures Council (2024)  
A National Security Threat:  

The State of  Public Education in A State of  Emergency  

 

https://www.hoover.org/sites/default/files/2024-10/EFC_OursToSolve_Web_101824.pdf

